[image: image1.emf]Choose Your Questions Wisely   A reflective essay on studying abroad       At 9:00 AM on Sunday, December  19, 2004, I was in a taxi bound for the  airport at Malaga. I had said my goodbyes  and my over - stuffed suitcases were in the  trunk. It was a bright, sunny d ay, and I spent  most of the ride staring out the window,  occasionally chatting with the driver about  the weather and local news. Later, sitting in  the terminal half a continent away and  listening to flight announcements, I would  write in my journal for tha t day “as the jet  engine directly outside my window strained  to pull the aircraft to altitude, the pilots gave  me a unique parting gift of congratulations:  as the plane did a full 360 degree turn,  presumably to get into a flight pattern, I was  afforded a m agnificent view .. first a full  vista of the city below, and then as we  continued our rotation came the  Mediterranean Sea with the mountains of  Morocco on the other side, and finally the  snowcapped Sierra Morena mountains to the  Northeast. Soon, flying ove r a thick layer of  continental cloud cover, the plane settled on  a northeasterly course to Paris, and the  Sierra Nevada Mountains of Granada, barely  visible breaking through the clouds below,  came into view.” It seemed a fitting close to  a long list of exp eriences that I led over                                             This is a good example of Knowledge  Rubric (KR) I 1. The student certainly knows  where he/she is geographically!                 
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This anchor includes a sample student artifact with rater commentary. A completed “sample” rubric follows the student artifact. These are only examples based on one artifact. In reality, the portfolio from which this artifact was drawn contained was extensive – nearly 125 pages! The original portfolio contained sixteen artifacts, ranging from a reflective paper to final course papers to PowerPoint presentations. Four of the larger papers were in Spanish. Courses for which these pieces were written included: Organizational Behavior, Advanced Spanish, International Relations, Political Science, American Political History and papers written in Spanish during the program abroad the student attended. The point of stating the above is to emphasize that a portfolio should be rated on its entirety and that ratings based on only one artifact will not give a full picture of the student’s abilities. However, for brevity’s sake, we will be looking at only one artifact for comparison and the limitations of doing so should be taken into account.
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 EMBED Word.Document.8 \s [image: image2.emf]the course of the previous seven months. My  travels had taken me to, in all, seven  different countries and two special  administrative regions on three continents.     The Holiday Season was in full force  by the time I was back on American soil.  My parent pic ked me up at JFK, and we  drove home to Connecticut in a snowstorm.  Once again, everything seemed completely  familiar; and, after a lengthy time away, it  felt great. However, I was not home long  before I began to dread the question: “So,  how was it.” My res ponse usually turned the  question back on the inquirer, asking for a  one - sentence synopsis of the last seven  months on his or her life. I had no intention  of being rude, however offhanded this  reaction may have seemed. Yet, after  considerable thought, I st ill had no answer  that did not involve multiple stories and a  lengthy digital picture slideshow. I had to  entire journals full of thoughts, spanning  almost seven months  –  simply too many  ideas I felt obligated to convey to answer  such a seemingly straightf orward question.  Responding with conventional “it was  great” - type answer trivialized by  experiences, or so I felt, as they were more                  A good example of KR III 1. Connecticut  isn’t Malaga!               An interesting use of Skills Rubric (SR) I1             Str ong Attitude Rubric (AR) I1    



[image: image3.emf]than just great or even spectacular. They  were terrible, astounding, frustrating, awe - inspiring, occasionally worrisome,  unbelievable and “just plain great” all  wrapped up into one.     I wanted to answer questions about  the places I visited, to describe ho w  claustrophobic I felt in the Hong Kong  subway during the rush hour, for example.  My summer in Hong Kong and Southern  China was an English - language based,  interdisciplinary program led by two  professors and run in conjunction with the  Hong Kong Polytechni c University. Our  goal was to evaluate Hong Kong’s “World  City” campaign, and its relationship with the  manufacturing centers in the nearby Pearl  River Delta region of China. As such, we  spent out time meeting with academics,  business leaders, and politici ans. Eventually,  as a group, we became very adept at  breaking down our daily observations into  concrete ideas to  apply to our broader  understanding of globalization’s impact . It  was an excellent introduction to studying  abroad, a new experience right from  the  start: “at about quarter to six, we all headed  back to campus for the opening ceremony of  our program. It would be our first  experience with the Chinese need for, and  attachment to, pomp and circumstance. The       Extensive (AR) I3                                 KR I1                        KR II 1 and 2  



 EMBED Word.Document.8 \s [image: image4.emf]Professors and an expat alum, along with the  director of our host department and our  program guide, sat at their own table with  appropriate name and title placards,  individual microphones, and a  distinguishing tablecloth . . . our second  night in Hong Kong , I was jet - lagged nearly  to the point of being sick and barely made it  through the lengthy dinner ceremony.” 1     Without doubt, I will never forget  looking up from under a gantry crane in the  CSX Terminal (an integral part of the largest  container - shipping  port in the world),  witnessing first hand the immense volume  streaming out of the Pearl River Delta  region factory, or sitting at the conference  table across from Mr. Victor Fung (of Li &  Fung, Inc) while he described how his firm  perfected the concept of  supply - chain  management. The same goes for standing on  the floor of the Hong Kong Stock Exchange,  perusing the Temple Street Night Market, an  overcrowded street filled the probably the  world’s largest collection of fake  merchandise, or peering down through  the  glass floor of the Macau Tower, some three  hundred meters above the ground. Yet our  time in Hong Kong was over before we  knew it and soon “the bus pulled away from  the apartment building with nineteen  students. We were disappointed to leave, but        Continuation of above                   CSX is an American firm who has invested  in transportation systems in China.  Globalization at its best. KR I1               Here student exhibits an understanding of  the globalization influences impacting China  today, i.e. supply cha in management. KR I1.  Also AR II 1 in terms of Temple Street.                


[image: image5.emf]anxious to begin out travels home. Uncertain  of exactly how our experiences fit together,  we were convinced that they had made an  indelible mark on how we saw he world.  Standing on the sidewalk were our two  professors and two of our fellow students.  The  professors would continue on the next  day for two more weeks of travel to  Shanghai and Beijing, investigating  possibilities for future programs. A fellow  student, too, would catch a plane the next  day, but in the other direction, home to  Calcutta. King, ou r Hong Kong guide,  would simply take the subway home; and by  this point, my friend Bill had already begun  his junior year abroad. He had left the day  before for Beijing.” 2     The places I visited were but half of  my experiences abroad, as it is the people  that I met along the way that truly embody  my travels. The snake charmer in Marrakech  and the fisherman I spoke with on the  boardwalk near the Tower of Belem in  Lisbon, are but two of many examples. This  interaction with people is a factor that plays   both  ways, as epitomized by a brief moment  in my journal that “travel groups are an  interesting thing  –  I have developed a hatred  for window shopping.” 3   My description of  the preferences of those in my group during  our free time nearly summarized my     AR I 2               This in an interesting passage where the  student visualizes the disparate paths people  take to get home. Most interesting is the  path for King, the local guide. Don’t know  exactly which rubric to use, but make due  with AR III 1 - 3               AR III 3               A R III 5         



 EMBED Word.Document.8 \s [image: image6.emf]frustration, but it also stresses the  importance of communication when in this  type of situation. Obviously, the same was  true when, traveling alone in Barcelona,  three gentlemen tried to un - weight me of the  burden of carrying my wallet. It was just a  “m isunderstanding.” Actually, I love to  answer questions about how, with the help  of Pete, from Chicago, who happening to be  walking by that I was able to continue on  my way with my billfold buttoned nearly in  the chest pocket of my blazer. I do not look  bac k at this as a negative event. Interaction  with others and the connections you make,  whether short - lived or extensive, go far  beyond your mobility and personal well - being: again, they are the essence of your  travels.      Yet, more representative of my  inter action with people I met while abroad  was my host family during my semester in  Malaga, Spain. This program was a marked  contrast from my time in Hong Kong, as the  program was foreign language - based and  focused mainly on cultural study. Even now,  halfway th rough another semester, the  thought of how I was welcomed into a new  home leaves me with a sense of respect and  admiration that I have rarely felt. I knew  before I left that the school would place me  with a family that, plainly speaking, would     Continuati on of above             AR III 1 - 2               AR III 2                           AR III 2 and 4        



 EMBED Word.Document.8 \s [image: image7.emf]feed me and give me a place to sleep. The  uncertainty of the equation resided in how  close the connection would become. Would  I be a boarder or a member of the family?  Without hesitation, I felt part of the family  and this was the difference - maker. The  f lamenco show or the bullfight that I saw  would not have had half the significance had  I not been able to describe them to Teresa,  by host mother, eagerly waiting to hear my  impressions. The news on the television  would have had little importance had I not  been able to discuss the issues with Marta or  Carolina, my host sisters, to hear their points  of view. This difference - maker is separation  between the Spanish verbs  saber, conocer,  and  entender  –  to know, to be familiar with  and  to understand.   I arrived w ith a tenuous  grasp on the first concept ( saber ), confident  in my Spanish skills and more confident in  knowing that I had much to learn to reach  the second ( conocer ). With the help of those  along the way, I left feeling as if I had  experienced the third ( e ntender ).     It was as inclusive an understanding  as possible, though not entirely complete. A  complete understanding would have been  comparable to someone with little travel  experience knowing what questions to ask of  a student, recently home from a summer  and       KR III 1         KR II 1 Clearly Spanish cultural events       SR I 1 and SR II 2        SR I 1           SR I 1 - 2 Although very brief, the  comparison of the verbs here gives some  indication of the student’s ability to use  language in a variety of ways to prove a  poi nt.                   


Content Summary:
A first impression is that this student has traveled abroad extensive, albeit in a relatively short period of time. He/she has visited the Far East and well as Western Europe. There is no indication that they have traveled abroad before. A second impression is that the student has been greatly affected by the variety of experiences he/she has had. There is a kind of wonderment in it all and a fascination in the differences found in other countries. At the same time, the student seems to be aware of what is going on in the world, understands the examples of globalization he/she witnesses, and accepts cultural differences. The student also seems to be aware of where he/she is from and how his/her culture differs from others. This is a very sophisticated and open student, willing to let experiences happen without a lot of moral or value judgment. Although there is not extensive use of a foreign language, there is some indication that the student has a good grasp of Spanish. Most importantly, the experiences this student has had have forced a certain amount of self introspection and evaluation. This suggests that some real learning resulted from this student’s time abroad. 

 Knowledge Rubric

The below items are designed to assess various knowledge areas that are evident in the student’s portfolio information and/or materials. Please note that each portfolio begins with a Portfolio Information Form. Ratings should be based upon the information provided by the student in the Portfolio Information Form as well as the actual items from the portfolio. Please base your ratings on the following scale: 1 = Inadequate; 2 = Minimal; 3 = Moderate; 4= Extensive.

	I. Demonstrates knowledge of global issues, processes, trends and systems
	1 
Inadequate

(descriptions are
inaccurate or
poorly developed) 
	2 
Minimal 

(Describes basic
points
accurately)
	3 
Moderate 

(Compares and
contrasts
perspectives;
uses examples to
illustrate)
	4 
Extensive

(Content
knowledge is
extensive;
analyses are
sophisticated)

	1. Basic world geographical knowledge (e.g., countries, borders, capitals, populations, linguistic groups, economic, geographic, political/economics groupings). 
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	2. Basic concepts (e.g., political events, major world organizations, major trends such as globalization, the role of non-governmental organizations.) 
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	3. Principles, theories, and models that underlie global issues, processes, trends and systems. 
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	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 
	

	II. Demonstrates knowledge of other cultures

	1. Cultural practices (e.g., religious, secular, political, governmental, educational, family structures.) 
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	X

	2. Cultural beliefs and values 
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	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 
	

	III. Understands his/her culture in a global and comparative context

	1. Self in cultural context (e.g., aware of one’s own origins, history, ethnic identity, communities, etc.). 
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	2. The history of his or her own culture in relation to the history of other cultures. 
	[image: image26.wmf]
	[image: image27.wmf]
	[image: image28.wmf]
	X

	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly 
	useful.


Skills Rubric

The below items are designed to assess various skill areas that are evident in the student’s portfolio information and/or materials. Please note that each portfolio begins with a Portfolio Information Form. Ratings should be based upon the information provided by the student in the Portfolio Information Form as well as the actual items from the portfolio. Please base your ratings on the following scale: 1 = Inadequate; 2 = Minimal; 3 = Moderate; 4= Extensive. 

	I. Uses knowledge, diverse cultural frames of reference, and alternate perspectives to think critically and solve problems.
	1 
Inadequate
Proficiency 
	2 
Minimal 
Proficiency
	3 
Moderate 
Proficiency
	4 
Extensive 
Proficiency

	1. Recognizing the importance and validity of others’ perspectives 
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	X

	2. Providing culturally-grounded evidence to make points (e.g., recognizes the cultural underpinning of evidence, opinion, and arguments). 
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	X
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	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 
	


	II. Uses foreign language skills and/or knowledge of other cultures to extend his/her access to information, experiences, and understanding.
	There is no content to be assessed.
	1 
Inadequate
Proficiency
	2 
Minimal 
Proficiency
	3 
Moderate 
Proficiency
	4 
Extensive 
Proficiency

	1. Using foreign language skills to locate and use resources (e.g., foreign language texts) in various disciplines. 
	 FORMCHECKBOX 
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	2. Using foreign language and cultural knowledge gathered from a fluent/native speaker. 
	 FORMCHECKBOX 
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	3. Using foreign language skills and knowledge of other cultures in experiential learning (e.g., service-learning, internships, study abroad). 
	 FORMCHECKBOX 
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	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 
	


For assessing foreign language materials:
	III. Communicates and connects with people in other language communities in a range of settings for a variety of purposes, developing skills in each of the four modalities: speaking (productive), listening (receptive), reading (receptive), writing (productive).
	There is no content to be assessed.
	1 
Inadequate
Proficiency
	2 
Minimal 
Proficiency
	3 
Moderate 
Proficiency
	4 
Extensive 
Proficiency

	1. Speaking accurately on a wide range of topics 
across settings and contexts.
	 FORMCHECKBOX 
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	2. Listening and comprehending discussions on a
wide range of topics across settings and contexts 
	 FORMCHECKBOX 
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	3. Reading and comprehending a wide range of
materials across settings and contexts. 
	 FORMCHECKBOX 
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	4. Writing accurately about a wide range of topics
across settings and contexts. 
	 FORMCHECKBOX 
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	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful.
	


Attitude Rubric

The below items are designed to assess various attitude areas that are evident in the student’s portfolio information and/or materials. Please note that each portfolio begins with a Portfolio Information Form. Ratings should be based upon the information provided by the student in the Portfolio Information Form as well as the actual items from the portfolio. Please base your ratings on the following scale: 1 = Inadequate; 2 = Minimal; 3 = Moderate; 4= Extensive.

	I. Demonstrates a willingness to seek out international or intercultural opportunities.
	1 
Demonstrates
inadequate awareness
of, openness
toward, or
engagement
with...
	2 
Demonstrates
minimal 
awareness
of, openness
toward, or
engagement
with...
	3 
Demonstrates
moderate 
awareness
of, openness
toward, or
engagement
with...
	4 
Demonstrates
extensive 
awareness
of, openness
toward, or
engagement
with...

	1. ... his or her experiences with individuals from different cultures. 
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	2. ... the ways in which his or her thinking has changed as a result of exposure to different cultures. 
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	X

	3. ... feelings or emotions that he or she experienced as a result of an international and/or intercultural learning experience(s). 
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	[image: image69.wmf]
	X

	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 
	

	II. Appreciates different cultures (e.g., language, art, music, religion, political structures, philosophy, and material culture).
	1 
Demonstrates
inadequate awareness
of, openness
toward, or
engagement
with...
	2 
Demonstrates
minimal
awareness
of, openness
toward, or
engagement
with...
	3
Demonstrates
moderate
awareness
of, openness
toward, or
engagement
with...
	4 
Demonstrates
extensive
awareness
of, openness
toward, or
engagement
with...

	 1. ... the language(s) and/or literature(s) of the culture(s). 
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	X

	 2. ... the arts and performing arts of the culture(s). 
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	X
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	 3. ... the systems or structures (e.g., political, social, economic, etc.) of the culture(s). 
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	[image: image77.wmf]
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	X

	 4. … the philosophical stances, views of the world and/or religious perspectives of the culture(s). 
	[image: image79.wmf]
	[image: image80.wmf]
	X
	[image: image81.wmf]

	 5. … the material culture or artifacts (i.e., anything the culture materially creates) of the culture(s). 
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	X
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	In addition to your ratings, please provide additional information regarding the student’s performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 

	


	III. Accepts cultural differences and tolerates cultural ambiguity.
	1 
Demonstrates
inadequate awareness
of, openness
toward, or
engagement
with…
	2 
Demonstrates
minimal
awareness
of, openness
toward, or
engagement
with…
	3 
Demonstrates
moderate
awareness
of, openness
toward, or
engagement
with…
	4 
Demonstrates
extensive
awareness
of, openness
toward, or
engagement
with…

	1. … the similarities and/or differences among cultures.
	[image: image85.wmf]
	[image: image86.wmf]
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	2. ... the process of reflecting upon his or her own thoughts and feelings toward different cultures. 
	
	
	
	

	3. ... the importance of interpreting cultural events and experiences "through the eyes of" individuals from different cultures. 
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	4. ... the specific ways in which he or she has been changed and/or transformed as a result of cross-cultural experiences. 
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	5. ... his or her own biases, prejudices, or stereotypes in relation to a different culture. 
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	X
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	In addition to your ratings, please provide additional information regarding the student's performance in this area. Information regarding why you assigned the ratings you did—as well as specific examples from the portfolio—would be particularly useful. 
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Choose Your Questions Wisely


A reflective essay on studying abroad


At 9:00 AM on Sunday, December 19, 2004, I was in a taxi bound for the airport at Malaga. I had said my goodbyes and my over-stuffed suitcases were in the trunk. It was a bright, sunny day, and I spent most of the ride staring out the window, occasionally chatting with the driver about the weather and local news. Later, sitting in the terminal half a continent away and listening to flight announcements, I would write in my journal for that day “as the jet engine directly outside my window strained to pull the aircraft to altitude, the pilots gave me a unique parting gift of congratulations: as the plane did a full 360 degree turn, presumably to get into a flight pattern, I was afforded a magnificent view .. first a full vista of the city below, and then as we continued our rotation came the Mediterranean Sea with the mountains of Morocco on the other side, and finally the snowcapped Sierra Morena mountains to the Northeast. Soon, flying over a thick layer of continental cloud cover, the plane settled on a northeasterly course to Paris, and the Sierra Nevada Mountains of Granada, barely visible breaking through the clouds below, came into view.” It seemed a fitting close to a long list of experiences that I led over






This is a good example of Knowledge Rubric (KR) I1. The student certainly knows where he/she is geographically! 
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than just great or even spectacular. They were terrible, astounding, frustrating, awe-inspiring, occasionally worrisome, unbelievable and “just plain great” all wrapped up into one.



I wanted to answer questions about the places I visited, to describe how claustrophobic I felt in the Hong Kong subway during the rush hour, for example. My summer in Hong Kong and Southern China was an English-language based, interdisciplinary program led by two professors and run in conjunction with the Hong Kong Polytechnic University. Our goal was to evaluate Hong Kong’s “World City” campaign, and its relationship with the manufacturing centers in the nearby Pearl River Delta region of China. As such, we spent out time meeting with academics, business leaders, and politicians. Eventually, as a group, we became very adept at breaking down our daily observations into concrete ideas to apply to our broader understanding of globalization’s impact. It was an excellent introduction to studying abroad, a new experience right from the start: “at about quarter to six, we all headed back to campus for the opening ceremony of our program. It would be our first experience with the Chinese need for, and attachment to, pomp and circumstance. The






Extensive (AR) I3


KR I1 


KR II 1 and 2
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Professors and an expat alum, along with the director of our host department and our program guide, sat at their own table with appropriate name and title placards, individual microphones, and a distinguishing tablecloth . . . our second night in Hong Kong, I was jet-lagged nearly to the point of being sick and barely made it through the lengthy dinner ceremony.”1


Without doubt, I will never forget looking up from under a gantry crane in the CSX Terminal (an integral part of the largest container-shipping port in the world), witnessing first hand the immense volume streaming out of the Pearl River Delta region factory, or sitting at the conference table across from Mr. Victor Fung (of Li & Fung, Inc) while he described how his firm perfected the concept of supply-chain management. The same goes for standing on the floor of the Hong Kong Stock Exchange, perusing the Temple Street Night Market, an overcrowded street filled the probably the world’s largest collection of fake merchandise, or peering down through the glass floor of the Macau Tower, some three hundred meters above the ground. Yet our time in Hong Kong was over before we knew it and soon “the bus pulled away from the apartment building with nineteen students. We were disappointed to leave, but 
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anxious to begin out travels home. Uncertain of exactly how our experiences fit together, we were convinced that they had made an indelible mark on how we saw he world. Standing on the sidewalk were our two professors and two of our fellow students. The professors would continue on the next day for two more weeks of travel to Shanghai and Beijing, investigating possibilities for future programs. A fellow student, too, would catch a plane the next day, but in the other direction, home to Calcutta. King, our Hong Kong guide, would simply take the subway home; and by this point, my friend Bill had already begun his junior year abroad. He had left the day before for Beijing.”2


The places I visited were but half of my experiences abroad, as it is the people that I met along the way that truly embody my travels. The snake charmer in Marrakech and the fisherman I spoke with on the boardwalk near the Tower of Belem in Lisbon, are but two of many examples. This interaction with people is a factor that plays


both ways, as epitomized by a brief moment in my journal that “travel groups are an interesting thing – I have developed a hatred for window shopping.”3 My description of the preferences of those in my group during our free time nearly summarized my
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feed me and give me a place to sleep. The uncertainty of the equation resided in how close the connection would become. Would I be a boarder or a member of the family? Without hesitation, I felt part of the family and this was the difference-maker. The flamenco show or the bullfight that I saw would not have had half the significance had I not been able to describe them to Teresa, by host mother, eagerly waiting to hear my impressions. The news on the television would have had little importance had I not been able to discuss the issues with Marta or Carolina, my host sisters, to hear their points of view. This difference-maker is separation between the Spanish verbs saber, conocer, and entender – to know, to be familiar with and to understand.  I arrived with a tenuous grasp on the first concept (saber), confident in my Spanish skills and more confident in knowing that I had much to learn to reach the second (conocer). With the help of those along the way, I left feeling as if I had experienced the third (entender).



It was as inclusive an understanding as possible, though not entirely complete. A complete understanding would have been comparable to someone with little travel experience knowing what questions to ask of a student, recently home from a summer and
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frustration, but it also stresses the importance of communication when in this type of situation. Obviously, the same was true when, traveling alone in Barcelona, three gentlemen tried to un-weight me of the burden of carrying my wallet. It was just a “misunderstanding.” Actually, I love to answer questions about how, with the help of Pete, from Chicago, who happening to be walking by that I was able to continue on my way with my billfold buttoned nearly in the chest pocket of my blazer. I do not look back at this as a negative event. Interaction with others and the connections you make, whether short-lived or extensive, go far beyond your mobility and personal well-being: again, they are the essence of your travels. 



Yet, more representative of my interaction with people I met while abroad was my host family during my semester in Malaga, Spain. This program was a marked contrast from my time in Hong Kong, as the program was foreign language-based and focused mainly on cultural study. Even now, halfway through another semester, the thought of how I was welcomed into a new home leaves me with a sense of respect and admiration that I have rarely felt. I knew before I left that the school would place me with a family that, plainly speaking, would
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the course of the previous seven months. My travels had taken me to, in all, seven different countries and two special administrative regions on three continents.



The Holiday Season was in full force by the time I was back on American soil. My parent picked me up at JFK, and we drove home to Connecticut in a snowstorm. Once again, everything seemed completely familiar; and, after a lengthy time away, it felt great. However, I was not home long before I began to dread the question: “So, how was it.” My response usually turned the question back on the inquirer, asking for a one-sentence synopsis of the last seven months on his or her life. I had no intention of being rude, however offhanded this reaction may have seemed. Yet, after considerable thought, I still had no answer that did not involve multiple stories and a lengthy digital picture slideshow. I had to entire journals full of thoughts, spanning almost seven months – simply too many ideas I felt obligated to convey to answer such a seemingly straightforward question. Responding with conventional “it was great”-type answer trivialized by experiences, or so I felt, as they were more 
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